West Hill Primary School

ENGLISH POLICY

Let’s shine together

Our vision is a school where everyone shines

What we do and encourage as a school family:

Achievement — excellence in teaching and learning which excites and inspires our children
to be the best they can be.

Happiness — smiling, engaged and articulate children who are listened to, encouraged and
given every support to maximise their own individual potential.

Friendship — children who are kind and caring towards each other, building lasting
friendships.

Respect — a respect for people, each other’s beliefs, our environment and all living things.

Responsibility — independent, creative thinkers who have the confidence to be
responsible for themselves, their behaviour and for others.

Co-operation — working together, listening and valuing others’ opinions within the school
family and the wider community.

This policy was adopted by West Hill Primary School Governing Board on
[September 2022]
Date of Review Body responsible for review Date of next review
September 2022 Senior Leadership Team September 2024

STATEMENT OF SAFEGUARDING CHILDREN
At West Hill Primary School, our school community has a duty to safeguard and promote the welfare of
children who are our pupils. This means that we have a Safeguarding Children and Child Protection Policy and
Procedures in place which we refer to in our prospectus. All staff including our volunteers and supply staff
must ensure that they are aware of our procedures. Parents and carers are welcome to read these on
request.
Sometimes we may need to share information and work in partnership with other agencies when there are
concerns about a child’s welfare. We will always ensure that our concerns about our pupils are discussed
with their parents/carers first unless we have reason to believe that this is not in the child’s best interests.
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PURPOSE

There are four main purposes to this policy:

2.

To establish an entitlement for all pupils;

To establish expectations for teachers of this subject;

To promote continuity and coherence across the school;

To state the school’s approaches to this subject in order to promote public, and particularly
parents’ and carers’, understanding of the curriculum.

OUR VISION

At West Hill Primary School, we strive to create a happy, secure and stimulating learning
environment in which all members of the school community can grow in self-esteem and develop
their potential as human beings. We aim to equip all our children with the skills and positive
attitudes to become creative and independent thinkers and to become learners for life within an
ever-changing world. English and Literacy are at the forefront of our priorities as a means of
impacting on a broad and balanced curriculum.

3. AIMS and INTENT

We aim for our pupils to:

read easily, fluently and with good understanding
develop the habit of reading widely and often, for both pleasure and information

acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions
for reading, writing and spoken language



e appreciate our rich and varied literary heritage

e write clearly, accurately and coherently, adapting their language and style in and for a range of
contexts, purposes and audiences

e use discussion in order to learn; they should be able to elaborate and explain clearly their
understanding and ideas

e are competent in the arts of speaking and listening, making formal presentations, demonstrating
to others and participating in debate

4. STATUTORY REQUIREMENTS

Statutory requirements for the teaching and learning of English are laid out in the National Curriculum
English Document (2014) and in the Communication, Language and Literacy section of the Statutory
Framework for the Early Years Foundation Stage (2014).

5. READING

West Hill Primary School believes English should be at the heart of the curriculum. The ability to read
is fundamental to pupils’ development as independent learners. In order to read across the curriculum
with fluency, accuracy, understanding and enjoyment pupils need to orchestrate the range of
strategies: drawing on knowledge of context and grammatical knowledge; applying phonic knowledge
and skills; applying graphic knowledge and developing word recognition. Pupils will become proficient
in both word reading and comprehension.

5.1 Role of the teacher:

to foster a love of reading as an enjoyable, stimulating and worthwhile activity
¢ to follow the school’s policy with the aim of helping pupils to become independent readers
to model the act of reading through shared reading and to provide focused support through
guided reading
to assess the pupil’s progress as a reader and provide explicit guidance for their development;
to use reading as a means of locating information that pupils need to learn
to create a supportive environment for reading
to build pupils’ vocabulary through both direct teaching and creating a language rich culture in
the classroom

5.2 The teaching of Reading:

5.2.1 Phonics: The daily, rigorous and systematic teaching of phonics is key to teaching children to
read. The pupils’ phonological awareness and phonic knowledge develop as they follow the steps in
the ‘Letters and Sounds’ programme. Children are taught the skills of blending and segmenting,
alongside decoding and encoding sounds in the order in which they appear in a word. They have
opportunities to apply their developing phonic knowledge and skills in the context of shared reading
and writing and, subsequently, in guided reading. In addition, they learn to read a range of familiar
and common words and simple sentences independently.

In Reception, children have daily 10-15 minute phonics sessions to introduce them to initial letter
sounds. In the Early Years Foundation Stage curriculum, the focus of writing is using phonics to write
simple sentences with basic punctuation. Pupils are expected to be securely working within phase 4
by the end of Reception. Pupils not on track for age-related expectations in reading are identified early
through effective baseline, and receive additional support.

The teaching of synthetic phonics continues throughout Years 1 and 2. Our programme is structured
in such a way as to ensure the teaching of phonics is systematic and that progress is built on from
year to year. Pupils are expected to pass the Year 1 phonics screening check, and those not on course
to do so are identified early and receive additional support. Targeted parent workshops support this



process. By the end of Year 2, it is our expectation that the vast majority of children will be fluent
readers and will no longer need explicit phonics teaching for reading.

5.2.2 Shared reading: The teacher models the reading process to the whole class as an expert
reader, providing a high level of support. Pupils are read to every day through a variety of texts.
Reading for pleasure and enjoyment is given a high priority and sufficient time is set aside for this.
Pupils in EYFS and KS1 will be read to for pleasure every day. Pupils in Key Stage 2 will be read to
for pleasure at least 3 times per week.

5.2.3 Guided reading: Teachers structure all reading tasks with pupils, who may be grouped by
ability or taught as a whole class. Children read and respond to the text themselves with the teacher
or Teaching Assistant supporting. The focus for the reading is concerned with reinforcing and
extending strategies and/or objectives already taught in shared reading.

5.2.4 Library/Research Time: Opportunities are provided for pupils to practise and extend their
reading in other subjects. The Fiction and Non-fiction Libraries allow pupils to have ample
opportunities to browse and make personal selections, in addition to learning how to locate and use
all the books and media resources.

5.2.5 Individual Reading with an Adult: Additional adults, including Teaching Assistants and
parents or community volunteers, are used to provide further support and enrich the curriculum.
Teachers provide individual guidance for voluntary helpers. Priority 1 to 1 reading with an adult is
focused on those children that are below national expectations or target expectations, as well as those
for whom home support is minimal.

5.2.6 Home Reading: In EYFS, KS1 and KS2, children take home a reading book based on their
reading attainment. Books are changed regularly for children in Y1 and YR. This book selection is
closely matched to the GPCs pupils are using in class. From Y2 onwards, children select their own
reading book from a structured scheme (with appropriate support where necessary), the title of which
is then recorded in their home/school diary. Children may choose texts that they are familiar with or a
new text. We encourage children to read each evening at home with their families, who sign and/or
make comments in their reading diaries. An additional book linked to recommended texts for the year
group will also be available to all pupils to provide further enrichment and variety in reading. These
books are not linked to a pupil’s reading attainment but are used for reading for pleasure (see 5.2.9).

5.2.7 The Learning Environment: Pupils are made aware of the importance of print both inside and
outside the classroom through the use of interactive displays, notices, charts, posters, advertisements,
signs, etc. English displays in classrooms will feature language to support pupils in their current
learning. Pupils’ work will be celebrated and displayed as deemed appropriate

5.2.8 Homework: Reading is regarded as a regular homework activity. Parents and pupils are
encouraged to respond to books pupils read by using reading diaries. There are also times when
reading-related activities are used for homework at the discretion of the class teacher(s).

5.2.9 Reading for Pleasure: All classrooms have well-stocked book areas with fiction and non-
fiction titles, supplemented by titles from the school library. Reading across the curriculum provides
a meaningful context for pupils. As well as this, many exciting and rewarding activities are arranged
in school to promote the pleasure and knowledge that can be gained from books. Some of these
events include “World Book Day”; visits by published authors; in-school performances by professional
theatre groups; making books; using drama, dance and music to illustrate texts; and the promotion of
the Library ‘Book Track’ and ‘Summer Reading Challenge.’

5.2.10 Reading to drive learning across the curriculum: In all subject areas, teachers look to make
links with rich and varied texts to provide a launch/reference point/inspiration for pupils’ learning. This
allows pupils to be exposed to a range of different texts. For example, high-quality non-fiction texts
will be used as a model for writing in English while also providing interest and key knowledge for
learning in History/Geography etc. West Hill Primary believes the exposure to rich and varied texts is



key to helping pupils build ‘cultural capital’. A whole-school ‘Books We Read’ overview exists to record
such texts by each term in each year group.

5.3

54

Assessment of Reading

In the EYFS, pupils’ achievements are ongoing and are assessed against the Early Learning

Goals.

High quality Assessment for Learning is well established in all teaching and formative assessment

occurs daily through oral and written feedback. Rigorous tracking using SIMs supports the

assessment process.

Summative Assessment Requirements —

- Pupils in reception use the NFER baseline

- Year 1 pupils complete the Phonics Screening test in June each year. A mock assessment
using a past paper in January highlights those pupils requiring additional support.

- Years1,2,3,4and5 complete termly PIRA tests. Question level analysis informs the planning
for teaching in the subsequent academic term/year. These tests generate a standardised score
and reading age to help identify pupils who are achieving in-line/below/above expectations,
including reference to pupils’ prior data to measure progress over time.

- Year 2 and 6 pupils complete past SATs reading papers for assessment and gap analysis.

- Year 2 and 6 complete SATs in May.

Monitoring of Reading

The Headteacher, subject leader, SEND co-ordinator and teachers are responsible for monitoring
pupils’ progress in reading. This is undertaken by:

6.

monitoring progress in relation to identified weaknesses

sampling teachers’ records, e.g. monitoring the progress made by pupils in the ‘Letters and
Sounds’ programme;

sampling pupils’ reading diaries and book reviews as appropriate;

undertaking discussions and reading conferences with sample groups of pupils;

examining closely the progress made by pupils identified as having a Special Educational Needs
and/or Disability;

analysing reading records to ensure that pupils experience a suitable range of fiction and non-
fiction over time;

using statutory assessment tests at the end of each key stage to monitor pupils’ progress and
evaluate effectiveness. In addition, the non-statutory PIRA tests are used termly in Years 1-5.
maintaining a record of which high-quality texts each class have been exposed to

listening to children read, both from their home book and from age-appropriate content across the
curriculum

WRITING (transcription and composition)

Writing is a primary means of expression, both for personal cognitive purposes and for
communicating meaning with others. Pupils learn how to write with confidence, fluency,
imagination and accuracy by orchestrating their knowledge of context and composition,
grammatical knowledge and knowledge of phonics, word recognition and graphic knowledge and
a wider range of spelling strategies at Key Stage 2. We believe that writing should be purposeful,
rich and enjoyable for all. Pupils will become proficient in both transcription (spelling and
handwriting) and composition (articulating ideas and structuring them in speech and writing).

6.1 Role of the teacher:

to follow the school policy with the aim of helping pupils to become independent writers



= to provide high-quality modelling through shared writing and focused support through guided
writing;

= to respond to pupils’ writing in line with the school’'s marking policy;

= to provide explicit guidance for future development through monitoring and assessment.

»= to make decisions about the selection and organisation of materials to support the teaching of
writing.

= to provide direct teaching and accurate, high-quality modelling of handwriting;

= to provide resources and an environment which promotes good handwriting;

= to observe pupils, monitor progress and determine targets for development.

6.2 The teaching of Writing:

Teachers establish the purposes and audiences for writing and make teaching objectives explicit to
pupils so they know why they are studying a particular text or text type, the kind of writing activities
they need to undertake and the nature of proposed outcomes. Teachers use a range of age
appropriate texts, extracts and high quality whole books as the basis for much of their teaching. In
addition to this, animations and pictures (visual literacy) can act as powerful stimuli for writing. The
starting point for writing is always closely linked to reading. Teachers share the learning outcomes
with pupils at the beginning of a unit of work and ensure they have opportunities to look at and study
the characteristics of this form of writing. Units of work allow children to look in detail at the features
and layout of the text, to collect ideas and consider the impact that the author has on the reader.
Pupils have opportunities to plan, draft, edit and evaluate their own writing and that of others.

Pupils are taught as whole classes during shared writing, in groups during guided writing and
occasionally as individuals through writing conferences. Writing is valued across the curriculum and
expectations are consistently high.

Opportunities are also provided for writing for pleasure, e.g. writing messages, labels and lists in the
role play area, contributing to an on-going class story.

Handwriting is a skill which needs to be taught and modelled with explicit guidance for pupils. Since
handwriting is essentially a movement skill, correct modelling of the agreed style by the teacher is
very important. Consistency in the attitudes displayed, the methods employed and the models
provided is the key to effective learning. A mixture of whole class, small group and individual teaching
is planned.

All teachers are aware of the specific needs of left-handed pupils and make appropriate provision:

= paper should be positioned to the left for right handed pupils and to the right for left handed pupils
and slanted to suit the individual in either case;

= pencils should not be held too close to the point as this can interrupt pupils’ line of vision;

= pupils should be positioned so that they can place their paper to their left side if right-handed, and
visa-versa if left handed;

= where possible and practical, left-handed pupils should sit to the left of a right-handed child so
that they are not competing for space;

= extra practice with left-to-right exercises may well be necessary before pupils write left-to-right
automatically.

6.3 Continuity and Progression in Handwriting

It is an expectation that all children demonstrate good posture when writing and hold their pencil/pen
accordingly. High standards of handwriting are expected across all subjects.

In Early Years, children practise manipulative skills in order to prepare them for writing. They are
taught to hold a pencil effectively and form recognisable letters.

In Key Stages 1 and 2, handwriting should be modelled regularly. During sessions, teachers should
model the formation of letters and letter joins for the children to practise. From Year 2 onwards a joined
script is modelled. From Year 3, children should experience using pens for handwriting. Pens will be



given to pupils once they show proficiency in writing in a neat cursive and consistent style. All pupils
in Year 4 upwards will use a pen for their writing.

6.4 The Learning Environment

Thought is given to the physical layout of the classroom and the materials that are available to the
pupils. These include a range of writing tools and papers and a variety of appropriate word sources
for the age of the pupils (e.g. alphabet charts, word wheels, word banks, dictionaries, thesauruses
and spellcheckers).

Teachers should ensure that writing in the classroom and in pupils’ books mirrors the agreed
handwriting style and provides a model for the children to aspire to. Use of handwritten labels and
worksheets is an important tool when teaching children the importance of handwriting.

6.5  Assessment of Writing and Handwriting

= Inthe EYFS, pupils’ achievements are ongoing and assessed against the Early Learning Goals.

= All teaching staff use AfL techniques in each lesson and formative assessment occurs daily.

= Teachers identify key learning outcomes from the teaching objectives for each unit of work.
Throughout the drafting process and then again before being teacher marked, children are
expected to reflect on their own and peer’s writing in relation to explicit success criteria.

= Stickers and/or Marking Ladders are used in some classes for self-assessment by pupils.

=  Summative Assessment Requirements — all pupils complete writing assessment, at least half-
termly, which is assessed against the National Curriculum standards. This unaided task is used
to support teacher assessment, to build pace and stamina and to provide evidence of progress
over time.

= Pupils’ assessed writing in year 1-6 is assessed using the Babcock EGG — Evidence Gathering
Grid, which features expectations for writing at WTS (Working towards the expected standard),
EXS (at the Expected Standard) and GDS (at Greater Depth within the Expected Standard).

6.6 Monitoring of Writing (including transcription)
6.6.1 Writing

The Headteacher, subject leader, SEND co-ordinator and teachers are responsible for monitoring
pupils’ progress. To achieve this:

e at least half-termly writing assessment tasks in Yellow Progress books;
time is set aside in staff meetings for writing to be monitored using the pupils’ Writing Assessment
books. A different genre is used each time so that over time a sufficiently broad range is covered.
This gives an opportunity to gauge whether key learning objectives have been met;

¢ the SEND co-ordinator will monitor the progress of pupils with SEN/D in relation to the impact of
provision;

e the Headteacher, SLT and English subject leader monitor attainment and progress of groups of
pupils across the school each term by tracking and analysing data on SIMS, including writing in
subjects across the curriculum;

e across the school year, pupil interviews, work scrutiny and lesson observations will focus on the
teaching of writing;

e there is on-going teacher assessment of writing across a range of subjects;

e annual moderation of writing by the SLT and within the Local Learning Community ensures
teachers’ judgements are consistent;

e teacher assessments of writing are sent to the Local Authority in line with the KS1 and KS2
Teacher Assessment Frameworks.



6.6.2 Handwriting (Transcription)

e The Headteacher, subject leader, SEND co-ordinator and teachers monitor standards of
handwriting in the school. This is undertaken using the same strategies as writing above.

e occasional focus on handwriting when reviewing progress in the half termly writing assessment;

e monitoring the handwriting models given to pupils in cross curricular exercise books and about the
school environment.

7 GRAMMAR, SPELLING AND PUNCTUATION

INTENT: The purpose of grammar teaching is to enable pupils to become conscious of patterns of
language which they can apply in their own work to enhance meaning.

The teaching of spelling aims to develop pupils as independent spellers who are aware of the needs
of the reader. Pupils who spell with ease are able to concentrate on the content of their writing and
the making of meaning.

The purpose of punctuation is to clarify the meaning of texts. Readers use punctuation to help make
sense of written texts while writers use punctuation to help communicate intended meaning to the
reader.

7.1 Role of the Teacher

= to provide direct teaching and accurate modelling;

= to provide resources and an environment which promotes a developing understanding of
grammar, spelling and punctuation;

= to observe pupils, monitor progress and determine targets for development.

7.2 The Teaching of Grammar and Punctuation

INTENT: At West Hill Primary School, we firmly believe that a sound understanding of grammar will
lead to an improved understanding of English and how the written and oral language works.

IMPLEMENTATION: Grammar is taught both contextually, within English lessons, and in discrete
lessons from Y1 onwards. We believe that the teaching of grammar should, as far as possible, feed
into the writing activity that the children are undertaking and that children should be able to apply
their knowledge in ‘real’ writing situations . Children are taught and encouraged to use the correct
grammatical terminology from Key Stage 1 onwards.

All teachers follow the expectations set by the spelling guidance within the National Curriculum 2014.
In Early Years Foundation Stage and Key Stage 1, spelling will be taught and monitored through
discrete phonics lessons with ‘No- Nonsense Spelling’ introduced in Year 2. In Key Stage 2, spelling
is taught regularly across the week in line with the ‘Non-Nonsense Spelling’ scheme of work, with
follows the expectations of the National Curriculum 2014. Spellings are systematically taught
according to spelling rules, patterns and statutory word lists.

7.3 The learning environment

Classrooms use a range of resources and methods which may include: wall charts, grammatical word
hoards and examples of pupils’ investigations to stimulate and provide information. Pupils have good
access to a range of appropriate dictionaries and thesauruses.

Teachers provide a rich and lively learning environment supported by well chosen word resources and
interactive displays to enhance pupils’ independence as spellers.

Teachers create a language-rich environment.



7.4 Assessment of Grammar, Spelling and Punctuation

= Assessment for Learning is well established in all teaching and formative assessment occurs daily
through oral feedback and marking strategies. Work in the English lessons will focus on key
learning objectives about grammar and punctuation and on pupils’ errors as they arise.
= In Y1, pupils are given weekly word sheets to practise reading, spelling and handwriting of high
frequency words.
= Spelling is regularly assessed in line with ‘No-Nonsense Spelling’.
=  Summative Assessment Requirements —
- Year 6 complete past papers and in May they complete the nationally set GPS SATSs.
- Pupils in Y2 sit their own optional GPS paper and use past papers to support assessment and
measure progress.
- Termly Youngs spelling tests are given to pupils in Years 2-6. These spelling ages are entered
into SIMs to track progress and attainment.

7.5 Monitoring of Spelling, Grammar and Punctuation
7.5.1 Spelling

» The Headteacher, subject leader, SEND co-ordinator and teachers are responsible for monitoring
pupils’ progress in spelling. This is undertaken using the same strategies as writing above.
= |n addition, there is an occasional focus when looking at Writing Assessment books.

7.5.2 Grammar and punctuation

» The Headteacher, subject leader, SEND co-ordinator and teachers are responsible for monitoring
pupils’ progress in grammar and punctuation. This is undertaken using the same strategies as
writing above.

= Statutory assessment tests are used at the end of Key Stage 2 to monitor pupils’ progress and
evaluate effectiveness.

= |n addition, there is an occasional focus when looking at Writing Assessment books

7.6 Editing and Improvement of writing

It is an expectation of the National Curriculum 2014 that pupils are able to read back, reflect on and
make appropriate amendments to their writing in order to improve it in terms of: meeting the required
success criteria; correcting grammar or spelling; enhancing the impact of what they have written on
the intended audience; or responding to direct feedback from peers or teachers.

o Teachers will explicitly model the editing and improvement process to pupils, to both the whole
class and groups/individuals drawing on a range of strategies and resources, e.g. use of
whiteboards/dry-wipe pens, visualisers, use of a dictionary/thesaurus/word-bank, referring to the
model text/success criteria, teaching a whole-class focus (e.g. adding adverbials, creating
atmosphere).

o Teachers will provide dedicated lesson time to facilitate editing and improvement work. In KS2,
teachers will allocate dedicated lessons to ‘Collaborative Improvement’.

e Pupils will work independently or collaboratively to improve their work, drawing upon a range of
strategies and resources for guidance and inspiration.

By the end of KS1, pupils will makes simple additions, revisions and corrections to their own writing
by:
= evaluating their writing with the teacher and other pupils

= re-reading to check that their writing makes sense and that verbs to indicate time are used
correctly and consistently, including verbs in the continuous form

= proof-reading to check for errors in spelling, grammar and punctuation [for example, ends
of sentences punctuated correctly]



By the end of KS2, pupils will evaluate and edit by:

= assessing the effectiveness of their own and others’ writing

= proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify
meaning

= ensuring the consistent and correct use of tense throughout a piece of writing

= ensuring correct subject and verb agreement when using singular and plural, distinguishing
between the language of speech and writing and choosing the appropriate register

= proof-read for spelling and punctuation errors

8 SPEAKING AND LISTENING

The ability to speak and listen is fundamental to pupils’ language and social development. It is an
essential tool for all areas of the curriculum, as talk underpins learning and thinking. It follows that if
children can’t speak a sentence, they cannot write a sentence. Speaking and listening forms a key
aspect of the whole curriculum.

The aims of the new Curriculum 2014 set out that pupils should:
- use discussion in order to learn; they should be able to elaborate and explain clearly their
understanding and ideas.
- be competent in the arts of speaking and listening, making formal presentation, demonstrating
to others and participating in debates.

8.1 Role of the Teacher

modelling dialogue, e.g. turn taking, offering opinions and inviting response;
¢ modelling listening, e.g. the use of hon-verbal communication, respecting, even if disagreeing with,
the views of others;
¢ modelling values, e.g. encouraging the participation of retiring or reticent pupils, praising boys who
display sensitivity;
modelling participation, e.g. recognising the value of being seen as a learner alongside the pupils;
e providing a wide range of purposeful contexts for speaking and listening;
supporting the pupils by providing clear structures for tasks which require the pupils to learn
through talk;
e sharing roles with the pupils, e.g. as questioner, the ‘expert’ on a particular topic.

8.2 The Teaching of Speaking and Listening

We recognise the importance of developing oracy as an essential and fundamental skill, necessary
for all pupils to become literate and confident learners and future adults. Teachers integrate speaking
and listening through reading, writing and across the wider curriculum. They provide a wealth of
learning opportunities for pupils; using drama, role play, hot seating, storytelling, reading aloud,
working collaboratively on an investigation, reporting findings, interviewing people as part of a
research project, acting as a guide for a visitor to the school and the use of response partners as
purposeful activities to promote speaking and listening. The role of visitors, theatre groups, class
assemblies and school productions also enhances the many and varied opportunities experienced by
our pupils.

8.3 The Assessment of Speaking and Listening
Speaking and Listening is not discretely assessed beyond EYFS; however, it does inform teacher

assessments for reading in other year groups and impacts across the curriculum. Clear gaps in
speaking and listening will be addressed appropriately, e.g. consultation with the SEND co-ordinator.
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8.4 Monitoring of Speaking and Listening

The Headteacher, subject leader, SEND co-ordinator and teachers are responsible for monitoring
pupils’ progress. This is undertaken by:

e monitoring long, medium and short-term planning to ensure that proper provision for speaking and
listening is made

e undertaking lesson observations where the provision for speaking and listening is a particular
focus.

9 LIBRARY

We believe that a lively, welcoming and well resourced school library is essential. It gives pupils
broad and positive experiences of books and other media and is an expression of the ethos and
values of our school community. Our library represents the centre for learning and literacy
development; a place where pupils, surrounded by books, can enjoy and respond to a stimulating
environment. Through our school library, all pupils have access to learning resources.

9.1 Aims

= To foster a life-long love of books.

= To support, extend and supplement the curriculum.

= To provide a quiet place for reading and selecting books.
= To develop library and research skills.

To expose pupils to a range of different fiction and non-fiction books to supplement home
reading

9.2 Accommodation

At West Hill Primary School, we have a fiction and a non-fiction library. The two library areas house
most of the books in the school, with each classroom having its own collections of reading books.

The non-fiction books in the library are arranged in topic areas which are colour coded. The fiction
library is organised either alphabetically or by series or author. Picture books are grouped as a
separate collection. Books in the classroom carefully organised and well displayed.

There are displays in the two library areas and around the school in order to promote books and
reading.

The library is open during school hours.
Formal seating and informal seating are provided.

9.3 Management and Staffing

There is a designated member of staff with responsibility for the library in the school.

Year 6 children are appointed as librarians. These children make a formal application for the ‘post’ of
Librarian, and are interviewed by the member of staff in charge of the Library. They have
responsibility for:-

=  The promotion of books in the school through displays and competitions.

= Supporting the teaching staff in the teaching of library and study skills.

= Drawing the attention of the teacher in charge to gaps in provision, material which may need to
be withdrawn etc.

= General tidiness of the library and accuracy of the system.
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As much time as possible will be given to support staff to run the library effectively.

9.4 Funding and Purchase of Material

Funding for the Library includes the annual subscription to Junior Librarian. Books will be purchased
according to the varying and developing needs of the school, consultation with both staff and
pupils. Books for special needs will be purchased after consultation with the SEND Co-ordinator.
The school will look to outside revenue streams for significant purchases.

95 Library Use

Pupils are taught how to use Junior Librarian to scan their books in and out. Once pupils move
beyond the school’s banded reading scheme, they are able to select their own reading books from
the Library.

The Library is also a valuable resource for studying a variety of subjects including science,
geography and history.

9.6 Evaluation
The effectiveness of the library will be measured by:

Issue figures.

Occasional head-counts at busy times.

The use made by classes of the library.
Occasional questionnaires addressed to pupils.
Bibliographies at the end of pupils' work.

Overall standards in reading

Staff feedback.

Children’s independent learning and enquiry skills

10 INCLUSION AND EQUAL OPPORTUNITIES

All children are provided with equal access to the English curriculum. We aim to provide suitable
learning opportunities regardless of gender, ethnicity or home background. Occasionally, special
circumstances may arise whereby individual pupils miss an English lessons or parts of lessons, e.g.
through involvement in an intervention programme or speech therapy sessions.

Individual programmes for teaching and support are drawn up as appropriate by teachers in
conjunction with the SEND co-ordinator. Care is exercised to ensure that parents and carers are
involved appropriately and kept fully informed.

Teachers should refer to the school’s policies for Special Educational Needs, Inclusion and Equal
Opportunities.

11 LEADERSHIP AND MANAGEMENT

11.1 Staff development and training opportunities
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To develop staff confidence and competence in teaching English (speaking, listening, drama, reading,
writing, grammar, punctuation, spelling, handwriting), and English across the curriculum:

o the subject leader will attend Babcock LDP area conferences and other appropriate training
courses;

¢ whole-school training needs are identified as a result of the monitoring and evaluation programme;

e other training needs are identified through induction programmes and performance management;

o the subject leader will arrange for relevant advice and information from courses to be disseminated
and where appropriate to be included in improvement planning and turned into practice;

¢ where necessary, the subject leader provides (or arranges) school-based training;

o staff development is identified through the annual English audit

e the School Development Plan, which includes findings from the annual English Audit, outlines
whole-school training needs, training relevant to key stages, training for new members of staff, the
English co-ordinator and training identified for other individual members of staff;

e the school makes best use of in-school expertise as well as the LA, Learning Community and
national training opportunities. Time is built into the staff development calendar for information
gained from training to be disseminated appropriately.

11.2 Leadership and management roles

The English subject leader reports to the Headteacher. The English subject leader is a member of the
Senior Leadership Team and carries out their duties as subject lead within dedicated leadership time.

The subject leader has the responsibility to take a lead in developing English and the teaching of
English across the school within the School's Development Plan; monitoring the effectiveness of
teaching and learning and the use of resources. Teachers and educational support staff can expect
informal support from the subject leader, support arising from the SDP and that which is identified
through performance management and induction programmes.

There is a dedicated Governor with responsibility for English who meets with the English Coordinator
as required.

12 MONITORING
12.1 How the subject is monitored and evaluated

Monitoring takes place so that the school’s progress towards its targets for improvement, as listed in
the school's SDP, can be evaluated. Teacher Assessment, PIRA and Youngs Spelling data is used
to track and monitor pupil’s progress in English and move their learning forward. Following analysis
of teacher assessment, results and data, priorities are identified and appropriate targets are set. Peer
monitoring in the form of in-school and cross-school moderation and standardisation activities will take
place regularly to inform teacher assessment and gauge the impact of the quality of teaching and
learning in English.

All teachers take part in this but the subject leader, in partnership with the Headteacher and part of
the Senior Leadership Team, takes a lead.

Please see individual subject areas for detailed guidance.

13 REVIEW

This policy will be reviewed every two years in line with the school’s policy review programme. The
Headteacher is responsible for reporting to governors about the quality of its implementation and its
impact on standards. In the light of this, policy amendments may be made.

This policy should be read in conjunction with West Hill Primary School’s Policies for:
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e Safeguarding Children and Child Protection
o Behaviour

Dated: September 2022
Further Review Date: September 2024
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